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Background

Curriculum for Excellence (2007) gives prominence to play, particularly across the early level and
the transition between ELC and primary school. This transition will likely be smoother for the
child if play remains and continues as the main vehicle for their early learning in primary 1 and
beyond. The implementation of a very successful play-based approach across the majority of our
schools is based on Exploring Pedagogy in Primary 1 Project which was originally commmissioned
by Renfrewshire Council in 2016 utilising attainment challenge funding. The project sought to
raise the educational attainment of children in Renfrewshire through a targeted professional
development programme for primary one teachers. The programme introduced significant early
years pedagogy research and policy and encouraged teachers to reflect on their role in
supporting primary one children’s learning and on the importance of learning environments. A
central goal of the project was for play to become the main vehicle for primary one children’s
learning.

Between 2016 and 2020 98% of primary schools participated in the project — 105 primary 1
teachers. Teachers undertook a programme of twilight workshops designed and delivered by
Deirdre Grogan, Principal Knowledge Exchange Fellow from the School of Education, University
of Strathclyde. Workshops covered key elements of pedagogy in the early years and involved
course reading, practice-based tasks and support sessions. In addition, the early years teaching
team have delivered a condensed one day course based on the project to approximately 150
teachers.

To support staff to develop an understanding of play pedagogy beyond primary 1, Developing
Play in Primary 2 and Inquiry Based Learning in Primary 3 training courses have also been
offered by Deirdre.

Impact of covid-19

‘The learning environment in the early stages of primary school should not look or feel starkly
different from a motivating ELC environment. The level of provocation might be greater, the
interaction might be more challenging, and the experiences on offer might be different, but the
school environment should be conducive to learning through play.’ Realising the Ambition

Initially, the impact of the pandemic on our play environments meant that there was restricted
use of resources and limited movement of children and adults between ‘bubbles’. With
enhanced hygiene and safety routines, and a generally high level of anxiety amongst the
population, some of our schools returned to more traditional teaching approaches and
classroom learning environments. As the Scottish Government have eased restrictions and we
are learning to live with Covid, most of our school play environments have returned to ‘normal’
again.
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So, what should this look like?

Based on Deirdre’s training (founded on Julie Fisher's model), a primary 1/2 child’s time should be
divided into three types of activity, with each type given equal weight and interconnecting (see
appendix 1).

Child Initiated Play: Children are the planners; the resources they select and where they choose
to play with them are private to the child. Play takes place indoors and outdoors, children can
use the skills they have previously learned in ways that are freely chosen. Children benefit from a
balance of child led and child initiated learning throughout their school day. Adults should
sensitively ‘up level’ play through their observations and interactions.

Adult Initiated Tasks: The adult provides a starting point/stimulus/provocation/invitation and
observes what the children do with this. Adult Initiated tasks and experiences can be used to
consolidate prior learning or to introduce new concepts/resources/materials. Adult initiated
tasks are not formally led by an adult, children complete them independently. Adult Initiated
tasks rely on children having a high degree of autonomy. Children will access these activities
using task or target boards. Time should be taken early in the school year to train children in
using these task/target boards independently. Teachers should create a format for task/target
boards with their classes.

Adult Led Learning: The children learn something new/specific/valuable e.g. phonics, addition,
subtraction, logging onto a computer, backwards rolls) — extraction in small groups works well
and should be how this learning is delivered in the majority of cases.

Staff observations of their class taking part in all 3 types of activity will provide a different
understanding of each child, their learning, and their interactions with the environment. Ideally,
each child should have an extensive, formally recorded observation period at least once each
term. These observations should form a key part of a teacher’s daily planning. Observations do
not need to solely focus on Child Led activity, an adult led task can be observed to allow the
observer to understand the engagement of the child.
' ~
- A
- | -
c -

4 |




@

Renfrewshire
Coundil

Learning Through Play in the Primary

Position Statement
April 2022

So, what should this look like (cont)?

As children progress beyond primary 1, the focus should shift with children having greater
opportunity to lead their own learning which should be modelled by the teacher:

¢ Exploring, wondering and questioning

e Experimenting and playing with possibilities

e Collecting data and reporting findings

¢ Deepening understanding through the application of a concept

e Making and testing theories

¢ Researching and seeking information

¢ Solving problems in a variety of ways

To allow for the above, staff will need to carefully consider the learning environment ensuring it
includes:

e Places of interest

e Research support area (small spaces)

e Question wall/book

e Refection wall/book

The role of the teacher within this environment is to:
¢ Provoke puzzlement
e Stimulate curiosity
¢ Observe engagement in the learning environments
e Provide access to resources to follow up children’s thinking and others to challenge
children’s thinking
* Extended periods of time to learn about their interests/inquiry
D. Grogan University of Strathclyde

Using the above, teachers should look to develop an approach/model to inquiry-based learning
within their class.
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Next Steps

All primary schools have been encouraged to develop their own approach to play based on the
training Renfrewshire Council have offered, alongside the vast amount of research available on
how children learn. This looks different from one school to another, with each school on their
own individual journey. To support schools to recover/continue to progress their approach, the
authority will work in partnership with Strathclyde University to provide further training in
session 2022-23:

e Being Me - precursor to the primary 1 course focussing on what provokes and extends
children’s play and planning for enhanced transition to primary 1

¢ Exploring Pedagogy in Primary 1-rerun of previous training

¢ Further developing Play Pedagogy - to support staff who have implemented the Exploring
Pedagogy in Primary 1training to further develop their practice

* Pilot a primary 6/7 model

In addition, our Early Years Principal Teacher, Laura Gilbertson, has established a working group

who will provide the following support:
-Draft School Play Policy — this can be adapted for each school
-Play network — for staff to share good practice and learn from one another

Our team of early years teachers are also available to enhance the above offer depending on the
demand from schools.

Advice can be obtained by contacting:

Laura Gilbertson - laura.gilbertson@renfrewshire.gov.uk
Julie Colguhoun - julie.colquhoun@renfrewshire.gov.uk
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